
SCHEME OF EXAMINATION AND SYLLABUS FOR B.ED (SPECIAL EDUCATION-
MR) COURSE

PART I: THEORY (PAPERS I-IX)(To be implemented from the Session 2012-13)

VIII & IX Teaching of School Subjects
Note: Candidate is required to opt two ‘Teaching of School Subjects’ Selecting one from each group.

Group – A
Opt. – i Teaching of

English
80 20 60 HRS

(3 HRS:80)
Opt. – ii Teaching of Hindi 80 20 60 HRS

(3 HRS:80)
Group – B

Opt. – i Teaching of Social
Studies

80 20 60 HRS
(3 HRS:80)

Opt. – ii Teaching of
Mathematics

80 20 60 HRS
(3 HRS:80)

PAPER NOMENCLATURE MAX.MARKS TOTAL HOUR’S
(EXAM HOURS:

MARKS)
Theory Internal

Assessment
I NATURE AND NEEDS OF

VARIOUS DISABILITIES – AN
INTRODUCTION

80 20 60 HRS
(3 HRS:80)

II EDUCATION IN INDIA : A
GLOBAL PERSPECTIVE

80 20 60 HRS
(3 HRS:80)

III EDUCATIONAL PSYCHOLOGY
AND PERSONS WITH
DISABILITIES

80 20 60 HRS
(3 HRS:80)

IV EDUCATIONAL PLANNING
AND MANAGEMENT,
CURRICULUM DESIGNING
AND RESEARCH

80 20 60 HRS
(3 HRS:80)

V IDENTIFICATION AND
ASSESSMENT OF PERSONS
WITH MENTAL RETARDATION

80 20 60 HRS
(3 HRS:80)

VI MENTAL RETARDATION – ITS
MULTIDISCIPLINARY ASPECT

80 20 60 HRS
(3 HRS:80)

VII CURRICULUM AND TEACHING
STRATEGIES

80 20 60 HRS
(3 HRS:80)



PART II – PRACTICALS (PAPERS X-XI)         Max. Marks: 200
(B.Ed Practical Exam will be conducted by an External Team consisting of one Coordinator (Head
Examiner who should be of the parent University) and two Members (Sub-Examiners duly approved
by the University) in one day. While constituting the team Coordinator will be taken into
consideration and it will not overlap with the Teaching subjects of other two examiners. Thus, a team
will cover all the three teaching subjects i.e. Teaching of Languages, Teaching of Sciences and
Teaching of Social Studies- Practical Examinations Team will conduct all practical papers from X-
XI i.e. School Experience Programme)

X School Experience Programme (SEP-)
Teaching Practice: School Teaching
Subject I
(This Programme must help Pupil-teacher to learn to function
as a Teacher) One lesson of each be delivered by Pupil-
teacher, be evaluated by a team of experts comprising One
Coordinator (Head-Examiner) and two
Members (Sub-examiners) –

A. Following Five Micro- Teaching Skills with 1 lesson on
each skill.
Use of Chalk Board including Handwriting and Use of
Teaching Aids (Compulsory)
1) Questioning
2) Introducing the Lesson
3) Use of Reinforcement
4) Stimulus Variation

80 20
CBW/Preparation of
Printed
teaching/learning
material(for Blind
Students) will be
evaluated at the time
of skill in teaching
examination.



*Each student will attend supervised teaching for 45 days.

PART III-Special EducationPracticals(PAPERS XII-XIV (A&B))           Max. Marks :
300
Examination would be conducted by an External Examiner who will be professional duly
registered with Rehabilitation Council of India as per RCI norms and as appointed by the
University for each practical separately for paper XII, XIII,  XIV (a & b).

5) Illustration with Examples
Micro Lesson-5
Mega Lesson-5
Discussion Lesson-2
Real Teaching 20 Lessons
Final Discussion-1
To be selected by the candidateout of two teaching
subjects.

XI School Experience Programme (SEP-)
Teaching Practice: School Teaching
Subject II
(This Programme must help Pupil-teacher to learn to
function as aTeacher) One lesson of each bedelivered
by Pupil-teacher, beevaluated by a team of
expertscomprising One Coordinator (Head-Examiner)
and two
Members (Sub-examiners) -

80 20
CBW/Preparation of
Printed
teaching/learning
material(for Blind
Students) will be
evaluated at the time
of skill in teaching
examination.

A) Following Five Micro- Teaching Skills with 1
lessoneach skill.
Use of Chalk Board includingHandwriting
(Compulsory). Use of Teaching Aids(Compulsory)
1) Questioning
2) Introducing the Lesson
3) Use of Reinforcement
4) Stimulus Variation
5) Illustration with examples
Micro Lesson-5
Mega Lesson-5
Discussion Lesson-2
Real Teaching 20 Lessons
Final Discussion-1
To be selected by the candidateout of two teaching
subjects.



XII Training in Mental Retardation(Assessment and IEP ) Marks : 100

XIII Training on Equipment related to Mental Retardation Marks : 50

XIV Teaching practice in Mental Retardation

   (a) Curricular Activities in Group Teaching
   (b) Co-Curricular Activities in Group Teaching

Marks : 75

Marks : 75



Criteria for the award of Internal Assessment of 20% marks in theory papers may be as per the
distribution given below:-

i) One class test/Sessional Work (In case of Practical 10% marks
in Theory Papers)

ii) One Assignment/Performance and Demonstration 05% marks
(In case of Practical in Theory Papers)

iii) Attendance 05% marks

Upto75% 0 % marks

Upto80% 2% marks

Upto 85% 3% marks

Upto 90% 4% marks

Above 90% 5% marks

Note:

If a candidate is awarded Internal Assessment/Internal Practical of more than
75%, the concerned teacher will give specific justification for the same which
shall be considered by a committee to be constituted by the concerned Principal of
the College as the case may be.

GRAND TOTAL = 1400



NOTE FOR PAPER SETTER

(i) Paper setter will set 9 questions in all, out of which students will be required to attempt 5 questions.

(ii) Q.No. 1 will be compulsory and will carry 16 marks. There will be 4 short-answer type questions of 4
marks each to be selected from the entire syllabus.

(iii) Two long answer type questions will be set from each of the four units, out of which the students will
be required to attempt one question from each unit. Long-answer type questions will carry 16 marks each.

(iv) All questions will carry equal marks.

PAPER - I

NATURE AND NEEDS OF VARIOUS DISABILITIES -AN INTRODUCTION

Time: - 3 Hours  Max Marks: - 100

  (Theory: 80, Internal: 20)

OBJECTIVES 60 Hrs.

The student teacher is expected to acquire a basic knowledge on identification and
characteristics of various disabilities such as:

1. Blindness and Low Vision

2. Hearing Impairment

3. Mental Retardation and Mental Illness

4. Locomotor, Neurological and Leprosy Cured

5. Neuro-developmental Disorders

6. Multiple Disabilities, Deaf, blindness

COURSE CONTENTS

UNIT - I

1) Blindness and Low vision 09 Hrs.

 Definition and Identification
 Incidence and Prevalence



 Characteristics
 Causes and Prevention
 Intervention and Educational Programmes18

2)  Hearing Impairment 09 Hrs.

 Definition and Identification
 Incidence and Prevalence
 Causes and Prevention
 Types of Hearing Loss and Characteristics
 Modes of Linguistic Communication and Educational Programmes

UNIT- II

3) Mental Retardation 09 Hrs.

 Definition and Identification of Mental Retardation and Mental Illness
 Incidence and Prevalence, Causes and Prevention
 Characteristics -Mild, Moderate, Severe, Profound
 Types and Classification of Mental Retardation and Mental Illness
 Intervention and Educational Programmes

4)  Learning Disabilities 08 Hrs.

 Concept and Definition of Learning Disabilities
  characteristics of LD
 Etiological Factors
 Types and Associated Conditions
 Intervention and Educational Programmes

UNIT - III

5)  Leprosy Cured, Neurological and Locomotor Disabilities 07 Hrs.

 Definition and Classification
 Incidence and Prevalence
 Causes and Prevention
 Types, Classification and Characteristics
 Intervention and Educational programmes

UNIT- IV

6) Autism Spectrum Disorders 09 Hrs.



 Concept and Definition of Autism.
 Characteristics of Autism
 Etiological Factors
 Types and Associated Conditions
 Intervention and Educational Programmes

7) Multiple Disabilities and Various Combinations 09 Hrs.

 Definition and Identification
 Incidence and Prevalence
 Causes and Prevention
 Characteristics
 Intervention and Educational Programmes

Reference books

1. Poremba, C. The adolescent and young adult with learning disabilities what are his
needs? What are the needs of those abilities of children and youth.TuisaThe Association
for Children with Learning Disabilities, 1967 pp. 142-148.

2. Byrne, M., Shervanian, C., Introduction to Communicative Disorders. New York  Harper
& Row,  1977

3. Mani, M.N.G., Techniques of teaching blind children, New Delhi Sterling Publishers,
1992.

4. Jangira, N.K., & Mani, M.N.G., Integrated Education of the visually Handicapped,Management
Perspectives. Gurgaon Academic Press, 1991.

5. Harely, R.K., and Lawrence, G.A., Visual Impairment in the Schools. SpringfielIL .
6. Davis, (Ed.) Our forgotten children Hard-of hearing pupils in the schools. Minneapolis

National Support Systems Project 1977.
7. Overton, T. (1992). Assessment in Special Education An Applied Approach. New York

McMillan.
8. Vikash  Panda, K.C. (1997). Education of Exceptional Children. New Delhi Publications.
9. SubbaRao, T.A. (1992). Manual on Developing Communication Skills in Mentally Retarded

Persons, NIMH, Secunderabad.
10.  Van Riper, C.A. and Emerick. L. (1990), Speech Correction-An introduction to speech pathology

and audiology. Eighth Edition, Prentice Hall.
11. Taylor, R.L. (1993). Assessment of Exceptional Students Educational and Psychological

Procedures.Boston Allyn Bacon.
12. Baine, D. (1988) Handicapped Children in Developing Countries, Assessment,curriculum and

Instruction. University of Alberta, Alberta.



13. Longone, 3. (1990). Teaching Retarded learners Curriculum and Methods for improving
instruction.Allyn and bacon Boston.

14. Narayan, &Kutty, A.T.T. (1989) Handbook for Trainers of the Mentally Retarded persons. Pre-
primary level. NIMH, Secunderabad.

15. Peshwaria, R. and Venkatesan (1992) Behavioural retarded children A manual for Teachers.
NIMH, Secunderabad.

16. Evans, P and Verma, V. (Eds.) (1990) Special Education. Past Present and Future. The Faimer
Press.

17. Muricken, Jose S.J. and Kareparampil, G (1995). Persons with Disabilities in Society. Trivandrum
Kerala Federation of the Blind.

18. Myreddi, V. & Narayan, J. Educating Children, Secunderabad, NIMH.

19. Narayan, J. Educating Children with Learning Problems in Regular Schools, Secunderabad,
NIMH.22



NOTE FOR PAPER SETTER

(i) Paper setter will set 9 questions in all, out of which students will be required to attempt 5 questions.

(ii) Q.No. 1 will be compulsory and will carry 16 marks. There will be 4 short-answer type questions of 4
marks each to be selected from the entire syllabus.

(iii) Two long answer type questions will be set from each of the four units, out of which the students will
be required to attempt one question from each unit. Long-answer type questions will carry 16 marks each.

(4) All questions will carry equal marks.

PAPER - II

EDUCATION IN INDIA: A GLOBAL PERSPECTIVE

Time: - 3 Hours  Max Marks: - 100

(Theory: 80, Internal: 20)

OBJECTIVES 60 Hrs.

After studying this paper, the student teachers are expected to realize the following:

1. Explain the history, nature, process and philosophy of education.

2. Spell out the aims and functions of education in general and special education in particular.

3. Describe the various systems of education with reference to general and special education.

4. Discuss the various roles of educational agencies in India.

5. Analyze the role of educational system in the context of Modern Ethos like democracy,

socialism and secularism.

COURSE CONTENTS

UNIT - I

1) Definition, process and philosophy of education 10 Hrs.

 Definition and Meaning of Education
 Aims of Education
 Functions of Education



 Philosophies and includes idealism, naturalism, pragmatism humanism and
constructivism

 Historical perspective of Education in India and Abroad

2)  Education and Various Commissions 10 Hrs.

 Principles of education and special education and Inclusive Education
 Aims, objectives and functions of special education and inclusive education
 Direction and priorities of general and special education and inclusive education
 Recent trends in Indian Education and special education and inclusive education
 Education For All movement, Education through 21st Century, Various

Commissions.

UNIT – II

3)  Education in the Social Context 10 Hrs.

 Formal, Informal and Non-formal Education.
 Functional literacy, continuous and Life Long Education.
 Community Based Rehabilitation including education.
 Open Learning, Distance Education with reference to General and Special

Education and inclusive education
 Value -Oriented Education.

4) Emerging trends in Special and Inclusive Education 10 Hrs.

 Concept of impairment, disability (activity limitation) and participation
restrictions andtheir implications

 Concepts and principles of inclusion.
 Inclusive Education a rights based model
 Community linkages and partnership of inclusion
 Role of special schools and special teachers/educators in facilitating inclusive

education

UNIT- III

5) Educational Agencies for the National Development 10 Hrs.

 Educational challenges for economic and socio-political development.
 Role of home, community school, society, and mass media.
 Role of Governmental and non-governmental agencies in general and special

education. Such as -NCERT, SCERT, RCI, NCTE.



(a) Resource mobilization through funding agencies and concessions/facilities
for the disabled education

                             (b) Govt. Policies, Acts and Schemes such as NPE, 1986, POA, 1992, RCI Act

1992, IEDSS, Scheme, SSA 1992, PD Act 1995, National Trust Act, 1999,

Biwako Millennium Framework and its implications.

    (c) International Legislation for Special Education
 International organizations, National Institutes for Handicapped, UN

Organizationsand International Non-Governmental Organizations (INGOs) such
as UNICEF, UNESCO, WHO, UNDP, Action Aid and CBM

 International and national legislation including UNCRPD

UNIT - IV

6) Education and the Modern Ethos 10 Hrs.

 Democracy, socialism and secularism.
 Constitutional provisions in human rights.
 Equalization of educational opportunities.
 Education and human resource development.
 Planning and management of human resource development.
 Environmental Education

Reference books

1. Anand. (1993). The Teacher & Education in Emerging Indian Society.New Delhi NCERT.
2. Saraswathi. T.S. (1999).Culture, Socialization and Human Development.Sage Publications.
3. Steven. B. (1998).School and Society.Sage Publications.
4. Suresh. D. (1998).Curriculum and child development.Bhargava.
5. Taneja. V.R. (1998).Educational Thoughts and Practice.Delhi University Publications.
6. Weber. O.C. (1990).Basic Philosophies of Education.New York Holt, Rinehart and Winston.
7. Aggarwal. J.C. (1992).Development and planning of Modern Education. New Delhi Vikas

Publishing House Pvt. Ltd.
8. Biswas. A. and Aggarwal, J.C. (1992).Education in India.New Delhi Arya Book Depot.
9. Bhat. B.D. (1996).Educational Documents in India.New Delhi Arya Book Depot.
10. Bhatia, Kamala and Bhatia, Balder. (1997). The Philosophical and Sociological Foundations.

New Delhi Doaba House.
11. Biswas. A. (1992).Education in India.New Delhi Arya Book Depot.
12. Mohanty, Jagannath. (1993). Indian Education in the Emerging Society. New Delhi Sterling

publishers Pvt. Ltd.
13. Sapra. C.L. and Ash Aggarwal, (Ed.,) (1987).Education in India Some critica Issues. New Delhi

National Book Organisation.
14. Choudhary. K.C. and Sachdeva, L. (Eds) (1995). Total literary by 2000.. New Delhi IAE

Association.26



NOTE FOR PAPER SETTER

(i) Paper setter will set 9 questions in all, out of which students will be required to attempt 5 questions.

(ii) Q.No. 1 will be compulsory and will carry 16 marks. There will be 4 short-answer type questions of 4
marks each to be selected from the entire syllabus.

(iii) Two long answer type questions will be set from each of the four units, out of which the students will
be required to attempt one question from each unit. Long-answer type questions will carry 16 marks each.

(4) All questions will carry equal marks.

PAPER - III

EDUCATIONAL PSYCHOLOGY AND PERSONS WITH DISABILITIES

Time: - 3 Hours Max Marks: - 100

(Theory: 80, Internal: 20)

OBJECTIVES 60 Hrs.

After studying this paper, the student trainees are expected to realize the following
objectives:

1. Explain the Concepts and principles of growth and development.

2. Describe the various theories of learning and their implications to the disabled.

3. Explain the concepts of intelligence and aptitude in general and with specificreference to the

PWDs.

4. Explain the concept of personality and mental health and their implications tothe PWDs

5. Define the meaning and techniques of guidance and counselling in general andwith special

reference to the PWDs

COURSE CONTENTS

UNIT - I

1) Introduction to Psychology 10 Hrs.

 Definition, Nature and Scope of Psychology.
 Educational psychology: scope and relevance to general education.
 Role of educational psychology in special education.



 Theories of motivation, attention and perception and its application in education.
 Implications of the above with regard to specific disabilities

2)  Growth and Development 10 Hrs.

 Meaning, Definitions and Principles of Growth and Development.
 Influences of heredity and environment.
 Stages of Development with reference to children with disabilities.
 Developmental needs from infancy through adolescents
 Developmental delay and deviancies

UNIT- II

3)  Learning 10 Hrs.

 Definition, Meaning of Learning and Concept formation.
 Learning -Domains and factors affecting learning.
 Theories of learning (behavioural, cognitive and social) , and their application to

specialeducation
 Memory and strategies for enhancing memory
 Implications of the above with regard to various disabilities.

4)  Guidance and Counselling 10 Hrs.

 Meaning nature and scope of guidance and counselling and role of home. .
 Approaches and techniques of guidance and counselling with reference to various

disabilities.
 Vocational guidance, assessment, training, avenues and perspectives
 Discipline and management of class room behaviour problems.
 Yoga and other adjunctive aids.

UNIT - III

5) Intelligence, Aptitude and Creativity 10 Hrs.

 Meaning and definition of intelligence and aptitude.
 Theories of intelligence
 Concept of Creativity, its process, characteristics of creative people, and teachers

role in stimulating creativity.
 Introduction to Psychological testing – objectives, principles and tests of

intelligence, aptitude and creativity (SFB, DMT, WISC-R, CPM/SPM,
DAT/BLAT, DST)

 Implications of the above with regard to various disabilities.



UNIT - IV

6) Personality 10 Hrs.

 Meaning and Definition of personality.
 Theories of personality
 Frustration and conflict, defence mechanisms and behaviour deviations,
 Mental health and signs and symptoms of maladjustment
 Implications of disabilities in personality assessment.

Reference books

1. Adams J.A. (1992). Learning and memory An introduction. Homewood, Illinois Dorsey
Press.

2. Brody. E.B. and Brody.N. (1996).Intelligence Nature, determinants and consequences.
New York : Academic Press,

3. Butcher. H.]. (1993). Human Intelligence: Its nature and assessment. London Merhuen.
4. Gottfried. A.VV. (1995).Home Environment and Early cognitive Development. San

Francisco.
5. Guilford. ].B. (1996). Fields of Psychology (ed.,) New York: Van Nostrand.
6. Hunter, Ian. M.R. (1994). Memory, London : Penguin Books.
7. Keller. F.S. (1997). The Definitions of Psychology (Ed.,). New York: Appleton century.
8. Munn. N.L. (1997).Introduction to Psychology. Delhi.
9. Petri. H.L. (1995). Motivation: Theory and Research, 2nd ed., Belmont, Cawadsworth.
10. Sawrey. J.H. and Telford.C. (1998). Educational Psychology (2nd ed.,) New Delhi

Prentice Hall of India.
11. Simth, Mdaniel. (1998). Educational Psychology. New York :Allyn& Bacon.
12. Skinner. B.F. (1997).verbal Behaviour. New York : Appleton century Crofts.
13. Travers. R.M. (1993).Educational Psychology. New York: Macmillan,
14. Watson. LB. (1993). Psychology as a behaviourist views t Psycho. Rev., Vol. 20.
15. Woodworth. R.S. (1994). Experimental Psychology, New York: Hot
16. Barciey. J.R. (1993).Counselling and Philosophy. San Francisco.
17. Floelick. C.P. (1988).Guidance Services in Schools. New York :Allynn& Bacon.
18. Jones. A.P. (1994).Principles of Guidance. New York: Holt.
19. Traxier. A. .1. (1990). Techniques of Guidance New Delhi Prentice Hall of India.30



NOTE FOR PAPER SETTER

(i) Paper setter will set 9 questions in all, out of which students will be required to attempt 5 questions.

(ii) Q.No. 1 will be compulsory and will carry 16 marks. There will be 4 short-answer type questions of 4
marks each to be selected from the entire syllabus.

(iii) Two long answer type questions will be set from each of the four units, out of which the students will
be required to attempt one question from each unit. Long-answer type questions will carry 16 marks each.

(4) All questions will carry equal marks.

PAPER - IV

EDUCATIONAL PLANNING AND MANAGEMENT, CURRICULUM DESIGNING
AND RESEARCH

Time: - 3 Hours Max Marks: - 100

(Theory: 80, Internal: 20)

OBJECTIVES 60 Hrs.

After studying this paper, the student teachers are expected to realize the following
objectives:

1. Discuss the meaning, need and scope of educational management.

2. Define the concept and meaning of curriculum and instructional strategies.

3. Explain the concept, meaning, scope and types of educational technology.

4. Describe the need and scope of educational research.

5. Discuss the meaning, scope and types of educational evaluation.

COURSE CONTENTS

UNIT - I

1) Educational Management 10 Hrs.

 Definition, Meaning, Need, Scope of Educational Management.
 Concept and Principles of Institutional Planning and Management, Admission with

focus on zero rejection
 Inspection, supervision and mentoring.
 Institutional Organization, Administration and Evaluation.
 Types of Leadership and Organizational Climate



UNIT- II

2) Curriculum 10 Hrs.

 Definition, Meaning and Principles of Curriculum,
 Principles of curriculum development and disability wise curricular adaptations.
 Curriculum planning, implementation and evaluation – implicat ions for

disabilities and
role of teacher.

 Types and importance of co-curricular activities
 Adaptations of co-curricular activities.

3) Instructional Strategies 10 Hrs.

 Theories of instruction – Bruner and Gagne .
 Approaches to instruction -cognitive, behavioural, and eclectic.
 Design instruction -macro design.
 Organizing individual, peer, small group, large group instructions.
 Teaching materials -aids and appliances, other equipment -development.

UNIT-III

4) Educational Technology 10 Hrs.

 Definition, meaning and scope of educational technology and Information &
Communication Technology (ICT) and its impact on education.

 Role and types of audio-visual aids in teaching and application of multi media in
teaching and learning

 Individualized instruction -Programmed instruction, computer assisted instruction
andinteractive learning.

 Environmental modifications and use of assistive technology for persons with
Disabilities & Barrier free environment.

 TLM: Importance, need and guidelines on use of TLM with reference to various
disabilities.

UNIT-IV

5)  Educational Research 10 Hrs.

 Definition, Need and scope of educational research
 Principles of Research in Education.
 Types of research - fundamental, applied and action
 Tools of research.



 Overview of research studies in special education in India.

6)  Educational Evaluation 10 Hrs.

 Definition, Meaning, scope and types of evaluation.
 Various types of tests.
 Characteristics of a good test
 Descriptive statistics - measures of central tendencies (Mean, Median, Mode);

Standard Deviation, Rank Order Correlation.
 Presentation of data - graphs, tables and diagrams

Reference books

1. Cima M Yeole. (1991). Educational Technology.CimaMyeole.
2. DipikaBhadresh Shah, (1991). Educational Technology for developing teaching

competency GavendraPrakashan.
3. JaganathMohanty. (1998). Studies in Educational Broadcasting.Sansubscription agency.
4. Mangal K. (1990). Fundamentals of Educational technology.Prakash Brothers
5. RuhelaSatyapal. (1991). Educational Technology, A systematic Text Book Associated

Publishers.
6. Sita Ram Sharma & A.L. Vohra. (1993). Encyclopaedia of Educational Technology.

Anmol Publications.
7. Tara Chand. (1992). Educational Technology.Anmol Publication.
8. Aggarwal. Y.P. (1992) Research in Emerging Fields of Education concepts, trends and

prospects. New Delhi Sterling Publishers.
9. Aggarwal. Y.P. (1994). Better sampling. New Delhi Sterling Publishers.
10. Anand. S.P. (1996). RCEB Tools for secondary class students. Bhubaneswar Shovan.
11. Belok, Michael. V. (1993).Naturalistic Research Paradigms. Meerut: Anu Books.
12. Buch. M.B. (1991).Fourth Survey of Research in Education.Vol I and II, New Delhi

NCERT.
13. Martyn, Hammersley. (1996). case Studies in classroom research. Philadelphia Open

University Press.
14. Shukla. S.P. (1996).Elements of Educational Research. Bombay Allied Publishers (P)

Ltd.
15. Young, Pauline. V. (1992). Scientific Social Surveys and Research, Bombay Asia

Publishing House,
16. D.ES, (1982). Handicapped Pupil and Special schools, Regulations.London HMSO.
17. Govt. of India, Persons with Disability Act, 1995.34
18. Evens, P. and Varma. V (1990). Special Education Past, Present and Future,

TheFalmerPress.
19. Zirpoli, T.J. & Mellor, K.J. (1993) Behaviour Management Application for Teachers and

Parents Toronto Maxwell McMillan, Canada.35



SPECIALIZATION



NOTE FOR PAPER SETTER

(i) Paper setter will set 9 questions in all, out of which students will be required to attempt 5 questions.

(ii) Q.No. 1 will be compulsory and will carry 16 marks. There will be 4 short-answer type questions of 4
marks each to be selected from the entire syllabus.

(iii) Two long answer type questions will be set from each of the four units, out of which the students will
be required to attempt one question from each unit. Long-answer type questions will carry 16 marks each.

(4) All questions will carry equal marks.

PAPER - V

IDENTIFICATION AND ASSESSMENT OF PERSONS WITH MENTAL

RETARDATION

Time: - 3 Hours Max Marks: - 100

(Theory: 80, Internal: 20)

OBJECTIVES: 60 Hrs

After completing the paper the Teacher Trainees will:

• Comprehend historical perspective, nature and needs and characteristics of Persons with Mental

Retardation

• Describe classification and other associated conditions with Mental Retardation

• Describe various assessment tools, procedures and evaluation techniques

• Develop competence for assessment of adaptive behaviour among children withMental

Retardation

• Understand psycho-social implications of Mental Retardation.

COURSE CONTENTS

UNIT-I

1) Mental Retardation - Nature, needs and Identification 10 Hrs

 Historical perspective of the concept of mental retardation. Updating nomenclature
regarding terminology in Mental Retardation

 Definition of mental retardation - lCD - 10, AAIDD, WHO, Legal definition (PWD
Act) in India used for certification; incidence and prevalence.

 Classification of MR (medical, educational, psychological)



 Characteristics of People with mild, moderate, severe and profound MR
 Screening and identification of mental retardation in pre-school, school, adolescence

and adulthood.

UNIT-II

2) Additional impairments 10 Hrs

 Introduction to associated conditions and educational implications
 Sensory impairments - vision, hearing
 Motor impairments - cerebral palsy, congenital deformities, muscular dysfunction
 Epilepsy
 Emotional disorders and Autism

UNIT-III

3) Assessment and Evaluation 10 Hrs

 Assessment: concept and definition, purpose
 Tools of assessment: tests (NRT, CRT, teacher made) observation and interview
 Areas of Assessment – psychological, educational, behavioral ecological and clinical

assessment for varied ages and severity levels (Pre-School, School Level & Vocational)
 Evaluation methods – formative and summative
 Interpretation of assessment results and program, reporting

4)  Assessment of Adaptive Behaviour 10 Hrs

 Tools for assessment of Adaptive Behaviour
 Assessment tools with reference to Indian context
 Documentation and recording
 Assessment and interpretation of results in order to formulate a functional plan
 Evaluation and Follow up

UNIT-IV

5) Mental Retardation - Social Perspective 10 Hrs

 Mental Retardation and Mental Illness - Differences
 Mental retardation and its Psycho-Social aspects - exploitation, delinquency, Child
 Labour, child abuse
 Rights and advocacy
 Misconceptions and social practice
 Sex Education and Marriage

6)  Transitional and Vocational Assessment 10 Hrs

 Support Intensity Scale



 Vocational assessment
 Transition from School to Work
 Vocational training
 Employment Models: Supported, Sheltered, Home - Based, Self - Employment,

Inclusive)
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NOTE FOR PAPER SETTER

(i) Paper setter will set 9 questions in all, out of which students will be required to attempt 5 questions.

(ii) Q.No. 1 will be compulsory and will carry 16 marks. There will be 4 short-answer type questions of 4
marks each to be selected from the entire syllabus.

(iii) Two long answer type questions will be set from each of the four units, out of which the students will
be required to attempt one question from each unit. Long-answer type questions will carry 16 marks each.

(4) All questions will carry equal marks.

PAPER - VI

MENTAL RETARDATION - ITS MULTIDISCIPLINARY ASPECT

Time: - 3 Hours Max Marks: - 100

(Theory: 80, Internal: 20)

OBJECTIVES: 60 Hrs

After completing the paper the Teacher Trainee will:

• Comprehend the Physiological aspect of Mental Retardation

• Comprehend Motor Developmental aspects in Mental Retardation

• Develop competency in enhancing communication skills among children with

  Mental Retardation

• Demonstrate competency in working with multi-disciplinary team

• Narrate the procedure to provide refl, networking as well services to MR children

COURSE CONTENTS:

UNIT - I

1) Physiological Aspects 10 Hrs

 Neurological aspects — Autonomous Nervous System, Central Nervous System,
Peripheral Nervous System.

 Associated Impairments — Cerebral Palsy, Epilepsy, ADD, ADDH, Autism.
 Genetic aspects



 Endocrinal influences
 Preventive measures

UNIT-II

2) Developmental and Behavioural Aspects in Relation to Mental Retardation 10 Hrs

 Developmental stages - Physical, social, cognitive, language, emotional and moral.
 Developmental delays and their implicat ions in the life cycle
 Adaptive deficits - self-help areas, emotional, social cognitive and language areas
 Behaviour Management: Functional analysis and strategies for intervention
 Management of behaviour problems in the home. Ethical Issues in behaviour

management

UNIT-III

3) Communication Aspects 10 Hrs

 Language, Speech and Communication: Concept and Definition
 Speech Disorders: Types and Intervention
 Language: Components Disorders and Intervention
 Communication: Prerequisite skills, process, and disorders and intervention
 Modes of communication: Alternative and Augmentative

4)  Motor Aspects 10 Hrs

 Gross motor and fine motor development and impairments
 Neuromotor, eye-hand, sensory motor, perceptual motor difficulties Locomotor/mobility

related problems
 Physiotherapy, occupational therapy - their implications and adaptations in classroom
 management
 Activities to enhance motor functions in children with mental retardation

UNIT-IV

5) Working with multi-Disciplinary Team 10 Hrs

 Personnel and parents involved in multi-disciplinary team
 Nature of coordination with multi-disciplinary team
 Referral agencies, linkages, networking and follow-up
 Empowerment of families and mobilization of support
 Need for inter-departmental linkages at State and national levels in the services for
 mentally retarded children



 6)  Community Based Rehabilitation 10 Hrs

 CBR: concept and Definition
 Scope of CBR
 Models of CBR
 Role of special educator/ family / community /person with disability/ in CBR
 Challenges and implications
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NOTE FOR PAPER SETTER

(i) Paper setter will set 9 questions in all, out of which students will be required to attempt 5 questions.

(ii) Q.No. 1 will be compulsory and will carry 16 marks. There will be 4 short-answer type questions of 4
marks each to be selected from the entire syllabus.

(iii) Two long answer type questions will be set from each of the four units, out of which the students will
be required to attempt one question from each unit. Long-answer type questions will carry 16 marks each.

(4) All questions will carry equal marks.

PAPER - VII

CURRICULUM AND TEACHING STRATEGIES

Time: - 3 Hours Max Marks: - 100

(Theory: 80, Internal: 20)

OBJECTIVES: 60 Hrs

After completing of the paper the Teacher Trainees will:

• Develop curricular guidance and instructional methods for children with MR

• Select the appropriate content area for various age level and severity levels

• Formulate the IEP and apply suitable strategy for the given group of children with Mental

Retardation

• Demonstrate competency to train children with Mental Retardation in different co-curricular

activity

• Describe various educational provision available for Mental Retardation children

COURSE CONTENTS

UNIT- I

1) Curriculum Development 10 Hrs.

 Curriculum: Concept, Definition, and aims
 Principles of Curriculum Development
 Approaches to Curriculum: Developmental, Ecological and Functional



 Adaptation of curriculum
 Emerging trends in Curriculum Development

2)  Development of Educational program 10 Hrs.

 Instructional Design
 Individualized educational Plan: Need and components
 Development of goals: Long term, short term and specific objectives
 Evaluation of Goals and Maintenance of Records
 Conducting an IEP meeting

UNIT-II

3) Curriculum Content - Various Stages 10 Hrs

 Infancy (0-3years) Early intervention Preschool (3-6years) Sensory motor, Self help
skills, Motor training, Communication and Socialization, Pre-academic skills

 Functional Academics
 School Level( 6-15years) Self help skills, Communication, Gross and fine motor

skills, Functional academics, possibility of academic integration, concept of National
Open School, functional communication, pre-vocation skills, social competency
skills, pre-employment and occupational skills, domestic skills –

 Prevocational (15- 18)years National Institute of Open School, Prevocational skills
 Severe and Profound Retardation: Self help, Mobility, Communication, Leisure and

Recreational, Prevocational/Vocational

UNIT-III

4) Teaching Strategies 10 Hrs

 Principles of Teaching in Special Education
 Stages: in Learning: Acquisition Maintenance and Generalization, Concept Learning

– Matching, Identification and Generalization
 Teaching Approaches: Multi - Sensory Approach – VAKT, Behavioral Approach –

Task Analysis, Chaining, Modeling, Shaping, Prompting and fading Reinforcement,
Cognitive Approach - Cognitive Behavior Modification

 Other Instructional Methods: Role play, Music, Art, Drama, Field trips
 Teaching strategies for Severe and Profound Mentally Retarded: Task analysis,

Positioning and handling, Adaptation of teaching learning materials, Re-structuring
of the learning environment, use of Alternative and Augmentative devices



UNIT-IV

5) Co-Curricular Activities 10 Hrs

 Relevance and Importance of co – curricular skills
 Visual Arts (arts and crafts) and stimulation material
 Performing Arts (dance, music, drama, mimicry, puppetry)
 Physical education, yoga, play, sports and games, Leisure skills and recreational

activities
 Emerging trends and activities - Special Olympics, very special arts, special youth

festivals, special national and international days

6)  Educational Provisions 10 Hrs

 Concept of normalization, integration, mainstreaming and inclusive education - their
implications in educational program

 Placement Options: Special schools, Residential schools, Special class in mainstream
Settings, Itinerant and Resource Room

 Vocational Training and Rehabilitation
 Inclusive Model: SSA and NIOS
 Social benefits and Schemes - State and Central governments, NGOs
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Paper-VIII & IX (Group A) Opt. (i): TEACHING OF ENGLISH

Time: 3 Hours     Max. Marks: 100

(Theory: 80, Internal: 20)

NOTE FOR PAPER SETTER

i) Paper setters will set 9 questions in all, out of which students will be required to attempt 5
questions.

ii) Q. No. 1 will be compulsory and carry 16 marks. There will be 4 short-answer type questions
of 4 marks each to be selected from the entire syllabus.

iii) Two long answer type questions will be set from each of the four units, out of which the
students will be required to attempt one question from each unit. Long-answer type questions
will carry 16 marks each.

iv) All questions will carry equal marks.

OBJECTIVES

Pupil-teachers would be able to-

o explain the concept of English and its elements
o define linguistic skills and process of development among pupils
o conduct pedagogical analysis and develop teaching skills.
o explain the concept of evaluation and methods of evaluating the performance of

students.
o critically explain various teaching methods.
o demonstrate language competencies.

COURSE CONTENTS

UNIT-I

1) Language and Distinctive Features of English

 Meaning, Importance and Functions of Language
 Linguistic Characteristics of English
 Linguistic Principles, and Aims and Objectives of Teaching English.



2)  Pedagogical Analysis of one lesson each from-

 Prose
 Poetry
 Composition and
 Grammar

UNIT-II

3) Learner centered Approaches and Methods of Teaching

 Difference between ‘Approach’ and ‘Method’.
 Direct Method, Bi-lingual method, Communicative Approach, Constructive Approach

and Co-operative Learning
 Teaching of Prose, Poetry, Composition and Grammar- Objectives and Methodology
 Micro and Mega Lessons

4) Instructional Material

 Importance and their effective use.
 Television
 Films and Audio C. Ds
  Language Laboratory: An important Instructional aid

o Concept and Components
 Use of ICT for Language Competency

UNIT-III

5) Developing Language Skills- Listening and Speaking

 Features of English Pronunciation, Elementary Knowledge of English Sounds.
 Stress, Rhythm, Intonation, Patterns and their Implications.

.

6) Developing Language Skills – Reading and Writing

 Teaching Mechanism of Reading.
 Teaching Reading to Beginners
 Teaching Reading with Comprehension.
 Meaning, Need and Importance of Writing
 Methods of Teaching Writing
 Writing and Handwriting- Characteristics of good Handwriting, Causes of Bad

Handwriting and Measures to Improve Handwriting



UNIT-IV

7) Co-curricular Activities related to English

 Usefulness of Language Games, Quiz, Debates, Group-Discussions and other Co-
curricular Activities in Teaching and Learning of English.

8) Remedial and Enrichment Content

 Meaning and Significance of Remedial Teaching
 Common Errors in English and their Removal through Remedial Teaching

9) Evaluation Procedure:

 Comprehensive and Continuous Evaluation
 Formative and Summative Evaluation
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Paper-VIII & IX (Group A) Opt (i): TEACHING OF HINDI

Time: 3 Hours        Max. Marks: 100
(Theory: 80, Internal: 20)

NOTE FOR PAPER SETTER
i) Paper setters will set 9 questions in all, out of which students will be required to attempt 5
questions.
ii) Q. No. 1 will be compulsory and will carry 16 marks. It will be comprised of 4 short- answer
type questions of 4 marks each to be selected from the entire syllabus.
iii) Two long-answer type questions will be set from each of the four units, out of which the
students will be required to attempt one question from each unit. Long-answer type questions
will carry 16 marks each.
iv) All questions will carry equal marks.

OBJECTIVES
Pupil-teachers would be able to-

o define the nature, need & principles of Hindi Language

o explain different methods of teaching of Hindi

o demonstrate the use of various audio visual aids

o explain objectives and steps of teaching prose, poetry & grammar of Hindi

o explain the meaning of evaluation and types of evaluating techniques.



bdkbZ 1

fgUnh&f'k{kd

¼1½
 ekr` Hkk"kkf'k{k.kdkvFkZ] Lo:i] egÙo ,oaCywe }kjkfu/kkZfjrvuqns'kukRed m}s';

A
 Hkk"kkbZdkS'kydklkekU; Kku

¼v½ Jo.kdkS'ky

¼vk½ Hkk"k.kdkS'ky

¼b½ iBudkS'ky

¼bZ½ ys[kudkS'ky

¼2½
 fgUnh /ofu;ka] mPpkj.kf'k{k.k] v{kj&foU;kl ,oafojke&fpUgA

 fgUnhf'k{k.kesalwpukrduhdh dh mi;ksfxrk ,oaiz;ksxA

bdkbZ 2
¼3½
 ikB ;kstukdkvFkZ] egÙo ,oa :i&js[kkA

 fgUnhf'k{k.k ds vuqokndkvFkZ] fo'ks"krk,a] izf'k{k.k] fof/k;ka ,oavH;klA

¼4½

 bdkbZ ;kstuk ,aonSfudikB ;kstukdkfuekZ.k

 lq{e f'k{k.k }kjkf'k{k.kdkS'kyksadkfodkl

bdkbZ 3
¼5½
 dfork&f'k{k.k ¼jl ikB ,o cks/k ikB ds :i esa½

 x|&f'k{k.k] jpukf'k{k.k ¼dgkuh] i= ,oafucU/k :i esa½

 O;kdj.kf'k{k.k ¼vkSipkfjd ,oa vukSipkfjd½



¼6½
 fgUnhikB~;ØefuekZ.k ,oaleh{kkA

 fgUnhikB~;iqLrd dh fo'ks"krk,a ,oaleh{kkA

bdkbZ 4
¼7½ fganhesaewY;kadu ,oax`gdk;Z

 fganhesaewY;kadu&vFkZ ,oaLo:i

 fo|kvksaesaewY;kaduizfØ;ka

 fganhf'k{k.kesax`gdk;Z&Lo:i ,oala'kks/ku

¼8½

 fganhikB~; oLrqlsvfHkizk;

 fganhikB~; oLrqdkf'k{kk 'kkL=kh; fo'ys"k.k

iz;ksxkRedfØ;k,sa

 ek/;fed d{kkvksa ds fganhikB~;ØeesalsfdUghanksikBksa( x|] i|] fucU/k] dgkuh]

ukVdvkfndkf'k{kk 'kkL=kh; fo'ys"k.k

 fuca/kkRed] y?kqÙkj ,oaoLrqfu"Bijh{kk ds fy, iz'ui= fuekZ.k

 ikB'kkykvksaesafganh dh ikB~;ØelgxkehfØ;kvksa dh O;oLFkkdjuk

lanHkZxzaFklwph

'kqDy]
Hkxorhizlkn¼1974½

fganhmPpkj.kvkSjorZuh] vk;ZcqdfMiks] ubZfnYyh

lqf[k;k] ds-ds-¼1976½ fganh /ofu;kavkSjmudkf'k{k.k] jkeukjk;.k yky]
bykgkckn

frokjh]
HkksykukFkrFkkHkkfV;k]
dSyk'kpUn¼1980½

fganhf'k{k.kfyfiizdk'ku] fnYyh

flag]
fujtaudqekj¼1971½

ek/;fed fo|ky;ksaesafganhf'k{k.k] jktLFkkufganhxzaFk

ckgjh.k] gjnso¼1972½ O;kogkfjdfganhO;kdj.kyksdHkkjrhizdk'ku]



bykgkckn
eaxy]  vej¼1991½ fganhf'k{k.k] nsgyh] vk;ZcqdfMiks
ik.Ms] vkj-,l-¼1992½ fganhf'k{k.k] vkxjk] fouksniqLrdefUnj
flag lko=kh¼1992½ fganhf'k{k.kesjB] rk;ycqdfMiks
JhokLro]
jktsUnzizlkn¼1973½

fganhf'k{k.kfneSdfeyudEiuhvkWiQbafM;kfy] nsgyh

eSU;qdgh¼1997½ fganhf'k{k.k] nh ,D;wth'ku
,aMMoySieS.MvkWQySxostfizafVxgky

oSLVudSfui¼1973½ MoSyfiaxlSfdMaySxostfLdYlFkjkSjh ,.M
izSfDVljSIleSdyhy



Paper-VIII & IX (Group B) Opt. (i): TEACHING OF SOCIAL STUDIES

Time: 3 Hours                  Max. Marks: 100

 (Theory: 80, Internal:20)

NOTE FOR PAPER SETTER

i) Paper setters will set 9 questions in all, out of which students will be required to attempt 5
questions.

ii) Q. No. 1 will be compulsory and carry 16 marks. It will be comprised of 4 short- answer type
questions of 4 marks each to be selected from the entire syllabus.

iii) Two long-answer type questions will be set from each of the four units, out of which the
students will be required to attempt one question from each unit. Long-answer type questions
will carry 16 marks each.

iv) All questions will carry equal marks.

OBJECTIVES

Pupil-teachers would be able to:

o define the concept of Social Studies
o explain different methods to teaching Social Studies
o develop self-instructional material
o explain the concept of evaluation and use evaluation method with the

students objectively as well as subjectively
o explain use of teaching aids effectively in the class-room
o develop  lesson plan with the help of advanced technology
o explain challenging situations in the society

COURSE CONTENTS

UNIT-1

1) Concept, objectives and values
 Meaning, Scope, Importance and values of Teaching Social Studies.
 Aims and objectives of Teaching of Social Studies with special reference to present

Indian School.
 Bloom’s Taxonomy of objectives



  Writing objectives in behavioural terms with particular reference to teaching of
history/geography/civics.

2) Content & their Pedagogical Analysis (From Elementary to Secondary Level)
 History of Freedom Movement.
 Globe: General Information about Globe.
 Indian Constitution.
 Major issues facing Indian Economy, today.

UNIT-II

3) A) Methods and Skills of Teaching Social Studies(History/Geography/Civics)
 Project Method
  Inductive and Deductive Method.
 Assignment Method
 Source Method
 Story Telling Method
 Lecture Cum Discussion Method

B) Skills

 Skill of Narration
 Skill of Probing Question
 Skill of Stimulus Variation

4) Development utilization of Instructional Material
 Presentation of Lesson Plan with the help of Power Point.
 Development of Self-Instructional Modules excluding Programme Learning.
 Development of Self-Instructional Material.
 Bulletin Board, Maps, Scrap Books, Computer.
 Use of Community Resources.
 Designing of Social Science Lab.

UNIT-III

5) Development/Utilization of Instructional Aids-
 Charts
 Maps
 Graphs
 Models
 Film strips
 T. V.
 Computers

6) Curriculum Development and Transaction



UNIT-IV

7) Text Book: Importance and Qualities of a good text book of Social Science i.e.
History/Geography and Civics

8) Evaluation
 Meaning, Importance and Objective of Evaluation.
 Evaluation Devices

o  Oral test
o  Written Test
o  Practical test
o  Diagnostic testing and
o  Remedial Measures

  Observation
  Rating Scale
 Grading and Credit System

SUGGESTED READINGS
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Ghate, V. D. (1956). Teaching of History (English& Hindi), Mumbai: Oxford University Press

Hashmi, M. A. A. (1975). TarikhKaiseyParhhaen(Urdu) . New Delhi: MaktabaJamia Ltd.

Khan, S. U. (1998). History Teaching-Problems: Prospective and Prospect, New Delhi: Heera
Publications



PAPER-VIII & IX (Group B) Opt. (ii): TEACHING OF MATHEMATICS

Time: 3 Hours Max. Marks: 100

(Theory: 80, Internal:20)

NOTE FOR PAPER SETTER

i) Paper setters will set 9 questions in all, out of which students will be required to attempt 5
questions.

ii) Q. No. 1 will be compulsory and carries 16 marks. It will be comprised of 4 short- answer
type questions of 4 marks each to be selected from the entire syllabus.

iii) Two long-answer type questions will be set from each of the four units, out of which the
students will be required to attempt one question from each unit. Long-answer type questions
will carry 16 marks each.

iv) All questions will carry equal marks.

OBJECTIVES

Pupil-teachers would be able to-

o explain the meaning, nature, aims and objectives of mathematics
o differentiate between methods and techniques of teaching mathematics
o perform pedagogical analysis of various concepts in mathematics
o describe instructional planning and development of relevant material for
the teaching of mathematics

o demonstrate uses of I.C.T. in teaching of mathematics
o describe continuous and comprehensive evaluation, diagnostic testing
and remedial teaching in mathematics

o explain importance and uses of learning resources in mathematics

COURSE CONTENTS

UNIT-I

1) Concept and aims of Teaching of Mathematics
 Meaning and Nature of Mathematics
 Values to be taught through teaching of Mathematics



 Aims and Objectives of Teaching Mathematics at Secondary stage
 Writing objectives in terms of behavioural outcomes of students.

2)  Diagnostic Testing and Remedial Teaching for
 Gifted Learners
 Slow Learners
 Learners with Dyscalculia
 Difficulties Faced by the Teachers in Teaching of Mathematics and Suggestive

Measures to overcome them.

UNIT-II

3) Methods of Teaching Mathematics
 Lecture-cum-Demonstration
 Inductive-Deductive
 Analytic-Synthetic
 Problem Solving
 Laboratory
 Project

4) Techniques of Teaching Mathematics
 Oral work
 Written Work
 Drill-work
 Home Assignment
 Self-study
 Supervised Study

UNIT-III

5) Learning Resource
 Importance and Organization of Mathematics Club
 Visits, Excursions, Math Exhibitions and Mathematics Fairs
 Importance and Setting up of Math Laboratory.

6) Instructional Planning and Material Development
 Preparation of Micro Lesson Plan
 Preparation of Simulated Lesson Plan
 Preparation of Classroom Lesson Plan
 Preparation and use of Audio-Visual Material and equipments
 Application of I.C.T in Teaching of Mathematics.



UNIT-IV

7) Unit Analysis
 Formulation of objectives
 Learning Experience
 Choosing Method and Material
 Evaluation.

8) Pedagogical Analysis of any one of the following-
 Central tendencies Mean, Median, Mode
 Congruency
 Trigonometry
 Area
 Volume
 Linear and Quadratic Equations
 Ratio and Proportion
Following points should be followed while performing Pedagogical analysis

 Identification of concepts
 Listing behavioural Outcomes
 Listing Activities and experiences
 Listing Evaluation Techniques.

9) Evaluation.
 Continuous and Comprehensive Evaluation
 Development of Test Items

o Short-Answer Type
o Objective-Type

 Diagnostic Testing and Remedial Teaching
 Preparation of an Achievement Test
 Criterion and Norm Referenced Test.

SUGGESTED READINGS

Butler, C. H. & Wren, K. H. (1980).The Teaching of Secondary Mathematics. New York:
McGraw-Hill Book Company.

Carey, L.M. (1975). Measuring and Evaluating School Learning. Boston: Allyn and Bacon.

Copeland, R.W. (1979). How Children Learn Mathematics, New York: McMillan Publishing
Company.



Dave, R. H. &Saxena, R. C. (1970). Curriculum and Teaching of Maths in Secondary Schools, A
Research Monograph. Delhi: NCERT

David Wood (1988). How Children Think and Learn. Oxford U.K.: Blackwell Publishers Ltd.

Davis, D.R. (1951). The Teaching of Mathematics. London: Addison Wesclyh Press.

Kapur, J.N. (1991). Suggested Experiments in School Mathematics. New Delhi: Arya Book
Depot

Jain, S. L. (1973). GanitShikshan. Jaipur: Hindi Granth Academy

Kapoor, J. N. (1988). VidyalayaGanikkeLiye San Prayog. New Delhi: Arya Book Depot

Kulshrestha, A. K. (2007). Teaching of Mathematics. Meerut: R. Lall Book Depot

Mangal, S. K. (2007).Teaching of Mathematics. New Delhi: Arya Book Depot

Shankaran& Gupta, H. N. (1984). Content-cum-Methodology of Teaching Mathematics. New
Delhi: NCERT

Thomas, A. S. (1993). Mathematics for Elementary Teachers (An Interactive Approach). Florida:
HBJ Publishers



SYLLABUS OF SPECIAL EDUCATION PRACTICALS

PART III-Special EducationPracticals (PAPERS XII-XIV (A&B)) Max. Marks : 300
XII Training in Mental Retardation(Assessment and IEP)

Objectives:
On completion of these practicals, the trainee shall:
 Conduct special educational assessment for students with mental

retardation including collection of background, information, plan
and implement I.E.P. using appropriate T.L.M.

 Co-ordinate with other professionals for intervention as required
and prepare a report.

Procedure:
The trainee is expected to develop under supervision I.E.P. for 2
students ofvarying gender levels/degrees of mental retardation,
implement and report.

 Unit 1 : Collect background information including family
background, birth and development History, School History and
any other significant information from parents.

 Unit 2 : Relate other report, if any, such as that of Psychologist,
Therapist and Medical professionals for planning.

 Unit 3 : Choose the suitable educational assessment tool and
conduct current level of assessment.

 Unit 4 : Select primary goals and specific objective for teaching
 Unit 5 : Plan and implement IEP for a specific duration,

evaluation and report.

Note:
The master is expected to seek permission for doing I.E.P. from the
parents of thecases and only on consent from the parents should be
introduced to the special   educator trainee.
List of materials for special educational assessment which the special
educator traineemay use shall include:
 Upanayan Scale (Early Intervention)
 Portage Checklist (Pre-School)
 Functional Assessment Checklist (School)
 B.A.S.I.C. - M.R. (School)

60 hours of instructions and activity will be devoted for each case of
IEP. The cases can be undertaken simultaneously as indicated in the
paper.

Marks : 100



XIII Training on Equipment related to Mental Retardation

Objectives:
 To prepare or select appropriate TLM for IEP, Group Lesson both

curricular and co-curriculum.
 To develop methods of including music, dance, drama as part of

curricular and co-curricular activities.
 To carry out a project on a selected topic under supervision.

Unit 1 : Concept of learning and functional Aids (NRT) types and use.

Unit 2 : Assessment Tools – Norm Referenced Tests – Intelligence and
achievement tests, Vocational Aptitude Tests, Criterion referenced tests
and functional assessment tools, MDPS, FACP portage Guide, Vocational
Assessment (VAPS)

Unit 3 : Functional academics – reading, working and mathematics
teachingspecial materials, generalizat ion, (Time, Money, Measurement
andfunctioned academics)

Unit 4 : Adaptive equipments for teaching activities for daily living

Unit 5 : Adaptations for domestic and prevocational activities.

Marks : 50

XIV

(A)

Teaching practice in Mental Retardation

Curricular Activities in Group Teaching
Objective:
On completion of these practicals, the trainee shall:
 Plan a lesson (i.e., select aim, objective, strategies, teaching aids,

time and place) and convert the planned lesson into an instruction
class for imparting knowledge to and/or develop skills in persons
with mental retardation.

 Evaluate the effect of teaching on the student and difficulties faced
in imparting instructions and suggest changes for improving the
programme.

 The trainee is expected under supervision to develop 15 curricular
lessons taking into account the varying current levels of the cases
and covering all curricular areas and all levels of Mental
Retardation.

 Collect background information through educational assessment on
all students of the class.

 Select primary goals and specific objective.
 Develop and implement the lesson plan with appropriate TLM.
 Evaluate the effect of teaching on the student and prepare correct

measures.

Marks : 75



(B)  Co-Curricular Activities in Group Teaching

Objective:
 Plan lesson (i.e. select aim, objective, strategies, teaching aids, time

and place) in yogasana, physical training, music, drama, dance and
movement arts and crafts and games and convert the planned lesson
into an instruction class for developing appropriate skills used to
enhance the adaptive repertoire of the child.15

 Evaluate the effect of teaching on the student and difficulties faced
in imparting instructions and suggest changes for improving the
effectiveness of the programme.

Procedure:

 The trainee must be first trained in each of the Co-curricular areas
by an expert following areas are to be taught to the trainees :
Tadasana, Trikonasana, RarsvaVttanasana, Utkatasana, Uttanasana,
Dvipadapitham, Apanasana, Chakravakasana, Vajrasana,
AdhomukhaSaranasana, Janusisna, PaschiMatanasana,
Salabhasana, Bhujangasana.

 The 15 lessons of the Teacher Trainee must cover the Co-curricular
areas as listed in objective.

 Each lesson plan is to be submitted to the master trainees for
approval. The trainee teacher will not be allowed to conduct the
instruction class unless the lesson plan is approved by the master
trainer.

Marks : 75



COURSE CONTENT FOR PRACTICUM

1 Educational assessment and program planning (IEP) for at least 2 children
withMR

120 Hrs.

2 a) 18 observations each for children in special schools & 18 observations
forchildren in an inclusive set up
b) Classroom teaching of children with mental retardation at various levels
frompreprimary, primary, secondary, prevocational levels. A total of 30
lessons shouldbe taught including 12 curricular and 8 co-curricular
lessons,using suitablemethods and materials.

150 Hrs.

3 Practical training in co-curricular activities (participatory learning) yoga,
visualarts or performing arts (music, dance, drama), sports and games, art and
craftrecreation and leisure activities.

100 Hrs.

4 Preparation of learning aids 40 Hrs.

5 Skill training in Mental Retardation and additional disability areas such as
Autism,Cerebral Palsy and sensory impairments (HI & VI).

50 Hrs.

6 (a) Organization of Resource room
(b) Resource room teaching of children with learning problems in regular
schools.A minimum of 30 lessons (10 Maths, 10 English, 10 Regional
Language/Hindi)must be taught, following educational assessment and
suitable programming –methods and materials.

120 Hrs.

7 a) Organization of Resource room
b) Resource room teaching of children with learning problems in regular
schoolsor inclusive schools. A minimum of 15 lessons must be taught,
followingeducational assessment and suitable programming - methods and
materials.

100 Hrs.

8 a) Observation in regular classrooms for language teaching
b) Teaching language to regular primary classes (choice of language left to
thestudents - English/Hindi/Telugu). A minimum of 10 lessons with suitable
teachinglearning materials.
c) Teaching of 10 subject classes opted at graduation level.

100 Hrs.

1 Educational assessment and program planning (IEP) for at least 2 children
withMR

120 Hrs.

2 a) 18 observations each for children in special schools & 18 observations
forchildren in an inclusive set up
b) Classroom teaching of children with mental retardation at various levels
frompreprimary, primary, secondary, prevocational levels. A total of 30
lessons shouldbe taught including 12 curricular and 8 co-curricular
lessons,using suitablemethods and materials.

150 Hrs.

3 Practical training in co-curricular activities (participatory learning) yoga,
visualarts or performing arts (music, dance, drama), sports and games, art and
craftrecreation and leisure activities.

100 Hrs.

4 Preparation of learning aids 40 Hrs.

5 Skill training in Mental Retardation and additional disability areas such as
Autism,Cerebral Palsy and sensory impairments (HI & VI).

50 Hrs.

6 (a) Organization of Resource room
(b) Resource room teaching of children with learning problems in regular
schools.A minimum of 30 lessons (10 Maths, 10 English, 10 Regional
Language/Hindi)must be taught, following educational assessment and
suitable programming –methods and materials.

120 Hrs.

7 a) Organization of Resource room
b) Resource room teaching of children with learning problems in regular
schoolsor inclusive schools. A minimum of 15 lessons must be taught,
followingeducational assessment and suitable programming - methods and
materials.

100 Hrs.

8 a) Observation in regular classrooms for language teaching
b) Teaching language to regular primary classes (choice of language left to
thestudents - English/Hindi/Telugu). A minimum of 10 lessons with suitable
teachinglearning materials.
c) Teaching of 10 subject classes opted at graduation level.

100 Hrs.

1 Educational assessment and program planning (IEP) for at least 2 children
withMR

120 Hrs.

2 a) 18 observations each for children in special schools & 18 observations
forchildren in an inclusive set up
b) Classroom teaching of children with mental retardation at various levels
frompreprimary, primary, secondary, prevocational levels. A total of 30
lessons shouldbe taught including 12 curricular and 8 co-curricular
lessons,using suitablemethods and materials.

150 Hrs.

3 Practical training in co-curricular activities (participatory learning) yoga,
visualarts or performing arts (music, dance, drama), sports and games, art and
craftrecreation and leisure activities.

100 Hrs.

4 Preparation of learning aids 40 Hrs.

5 Skill training in Mental Retardation and additional disability areas such as
Autism,Cerebral Palsy and sensory impairments (HI & VI).

50 Hrs.

6 (a) Organization of Resource room
(b) Resource room teaching of children with learning problems in regular
schools.A minimum of 30 lessons (10 Maths, 10 English, 10 Regional
Language/Hindi)must be taught, following educational assessment and
suitable programming –methods and materials.

120 Hrs.

7 a) Organization of Resource room
b) Resource room teaching of children with learning problems in regular
schoolsor inclusive schools. A minimum of 15 lessons must be taught,
followingeducational assessment and suitable programming - methods and
materials.

100 Hrs.

8 a) Observation in regular classrooms for language teaching
b) Teaching language to regular primary classes (choice of language left to
thestudents - English/Hindi/Telugu). A minimum of 10 lessons with suitable
teachinglearning materials.
c) Teaching of 10 subject classes opted at graduation level.

100 Hrs.


